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Keynote presentations

The first keynote presentation defined iNet’s mission
and purpose in seeking transformation in education.

Mission

and purpose

Professor David Hargreaves, chairman
of Becta, professor Brian Caldwell

of Melbourne University and Sue
Williamson, the Specialist Schools
Trust’s leadership and affiliation
network director, led the first major
discussion at the conference.

David Hargreaves, who is also associate
director, development and research, for

the Specialist Schools Trust, rephrased the
conference title: ‘what exactly will education
leaders be leading in 20 years’ time?’

he emphasised, answering: ‘frankly,

we haven't a cluel’

‘No country can have a great masterplan
looking that far ahead,” he explained.
‘Ministers in my country look at most seven
years ahead. So we don’t know, but there
is incredible enthusiasm to engage in
change. We're going to have to discover
the future together.

‘It seems to me,” Prof Hargreaves added,
‘that iNet has a role not just in what we
should be doing in education but in how

we should be doing it. It involves creative
thinking and sharing, but we won't all be
doing the same thing.’

Brian Caldwell, the Trust’s associate director
for iNet, believed these iNet conferences

— this one in Amsterdam and the first in
Melbourne, Australia in July 2004 — were
extending opportunities to shape events.
Both he and fellow education professor
Hedley Beare had recently sent for recycling
over 90% of their personal education
libraries, as no longer relevant to the
educational world, so radically has

it changed. ‘Our most valuable sources

of information are now gleaned from direct
experience of networks of policy makers,
practitioners and academics,’ he said.

Extending the conference theme,

Sue Williamson asked: ‘who will be the
educational leaders in 20257 Not us.

Our opportunity is to develop those
leaders. This is so important: we have
students and developing leaders from
other countries attending this conference.
| believe passionately that if we are

to transform schooling, we have to
engage the students.’

The session ended with prof Caldwell
responding to yet another question:
‘What contribution can iNet make to the
transformation of education?’ He felt that
was not the right way to express it: ‘This
networking and sharing of knowledge

is part of the transformation.’
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American education and information technology guru Alan November inspired the
audience with a rapid-fire presentation on the increasingly global nature of education,
and what this will mean for education leaders.

Fearless learners,
courageous leaders

‘Anyone with access to a satellite

can learn anything they want without
leaving their village,’ said Alan November.
‘Stanford University in California, where

| work, sells its degree programmes

all over the world, to anyone who

can manage their own learning.’

But to take advantage of this globalisation
requires fearless learners and courageous
leaders, he said.

Courageous leaders deal with the
technological revolution, which so easily
can be seen as a series of distractions

— computer games and the like. Can we
instead produce students with a global
work ethic? With information literacy, global
communication skills, and a self-directed
approach to learning and work?

He gave an example. A teacher in a
Philadelphia school had a five-year-old
immigrant pupil who sorely missed her
grandmother in India. The teacher arranged
for a webcam, plugged into a computer

at the grandmother’s house. The little girl
now regularly talks to her grandma in India,
and other children in the class have learned
something about India, its languages and
customs. ‘Every classroom could be a
global communications centre,” says Alan

November. ‘We must teach our children
to work with people all over the world.’

In order to achieve this, both children and
adults need to bring critical skills to use of
the internet. As an example of adults’ lack
of critical use of the internet, Mr November
cited a speaker at a recent conference he
attended. Aiming to make the point that
technology had advanced far faster than
anyone imagined, the speaker showed

a photograph of a wall covered in dials,
switches and the like. This, he said, was a
prediction in 1954 of what a home computer
would look like in 2004. Alan November was
suspicious, not least because the picture
included a large steering wheel. While the
speaker continued, November trawled the
internet on his wireless-enabled laptop

and found that the caption was a spoof:

in fact the picture showed the controls of a
nuclear submarine. ‘I didn’t have the heart
to tell him,” he commented. The point of this
anecdote was: ‘if you don’t know how to
question information on the internet, you
will be manipulated. This is a really
important skill.’

The need to be able to control massive
amounts of information will be all the more
important as teachers and families involved
in educating children use resources such

as bloglines.com — a search engine for
newsfeeds. This would enable them to
subscribe to websites all over the world
and have whatever information they want
delivered free and automatically to the
family’s website. That certainly will require
learners to be fearless — but it is essential
if the digital divide is not to accentuate the
gap between rich and poor.

‘All of you should have a blog,” he told

his audience of education leaders. ‘You
should share your knowledge and wisdom
with the world.” He suggested all teachers
should ask themselves: do | have something
important to say? Is there an interesting
story | can tell?

Another website he recommended

is skype.com, which provides access

to free internet phone conversations

to anywhere in the world, enabling
simultaneous conversations with a number
of computers. Referring to a presentation
to the iNet conference by students from
partner schools in different countries,

he commented:

‘These kids should be able to talk to each
other whenever they need to... every
teacher should have skype. Technology
is extending time and space.’
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David Carter, a school principal from Bristol, England, and the man credited as
architect of the Trust’s Developing Leaders programme, described the challenges

he saw facing schools.

Steps on the journey

to personalising learning

A crucial challenge identified by David
Carter, head of John Cabot CTC, in his
keynote presentation was establishing
the balance between skills and content
in the curriculum.‘A content-driven
curriculum forces out learning to learn,’
he said. By 2008 he predicted that all
pupils will have an individual education
plan that they will own with their mentor.

The curriculum will have a core learning
programme with a negotiated set of options,
some in school, some online and some
vocational. Homework will be a thing of the
past: ‘homework causes so much conflict
between teachers, students and parents.’
From next year at John Cabot CTC, instead
of homework year 8 students will choose

12 assignments from 40 published

on the school’s intranet.

10 indicators of a school
on the journey towards
personalising learning

01

02

03

04

05

06

07

Teaching and learning

is the main focus

The change process involves many
levels of the workforce; a common
moral purpose is widely shared
Many levels of the workforce, and
pupils, are involved in decision-making
Individual pupil needs are supported
by diverse learning teams

The school provides different pathways
to success for different pupils
Managing change to do with learning
is a normal part of school life

Staff, pupils, governors and parents
share a ‘can do’ attitude

08 The school shares experiences
and learning with other schools

09 Targets understood by the
children are set in lessons and
across modules

10 The school community understands
and uses the language of personalised
learning, and is clear about the school’s
mission, vision and direction

‘Class sizes will be
more variable and
adapted to the most
appropriate style

of delivery.’

“Teachers teach as they see fit’ Dutch minister
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In its journey towards personalising learning, one way John Cabot CTC
involves students and staff is by publicising its commitments to them.

School publishes
oromises to
students and staft

Every student at John Cabot
CTC has weekly mentoring
sessions with a teacher

John Cabot CTC’s promise to students
is that they will take part at least once
in their career at the school in:
¢ An off-site educational visit
e A competitive sporting event
e Active community service
¢ Delivery of an assembly
¢ A live arts performance
¢ Development of their own ICT
skills portfolio
¢ Careers advice and information
¢ A planned work experience placement
¢ An overnight stay away from home
¢ A learning conference
¢ A leadership development programme
¢ Monitoring their own health and fitness
¢ An international learning experience
¢ Celebration of their achievement
(eg, ‘Pupil of the week’).

The structure enables students to talk
to a mentor about their work (and also
their home lives) in a 20-minute session
each term. In this way, says the head,

‘no child goes more than eight weeks
before a decline in performance is noted
and actioned.’

John Cabot also makes a staff learning
promise. This is informed by David Carter’s
changed view of his responsibility and his
relationship with staff, formed after headship
of a number of schools. ‘I used to think
being a headteacher was about knowing
the questions, and the answers. Now,

| think it's about getting staff to ask
themselves the right questions.’

All staff have an entitlement to:

¢ A paired observation programme

¢ An annual professional development
interview with a senior member of staff

¢ Annual performance management
meeting with their line manager

¢ Annual visits to other schools

¢ A visit to a curriculum related industry
or business every two years

e Membership of an innovation team

e State of the art ICT resources

* An overseas trip during their time
at the school

¢ Participation in a leadership academy
programme

¢ Attendance at a national conference
(eg, BETT, Education Show) every
three years

e Support and guidance through
threshold applications

¢ A better work-life balance.
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One of the partnerships supported by iNet is between King John School in England
and Atlantis High School in South Africa. Both headteachers and some of their staff
attended the Amsterdam conference — and so did students from both schools.

Students voice their opinions

Lario Alexander from Atlantis school

in the Western Cape and Abdul Moudud
and James Emblem from King John
school in Essex gave a thoughtful, wide-
ranging and confident presentation to the
plenary group of some 200 headteachers
and other senior educationists.

They began with some basic but telling
statistics, highlighting similarities and
differences between their schools. Both
have nearly 2,000 learners: but Atlantis has
58 staff, against King John’s 120. Atlantis has
100 computers against King John’s 400, and
has just taken delivery of its first electronic
whiteboards (thanks to its four new
sponsors), while King John has long had

a whiteboard in every department. One per
cent of Atlantis pupils have access to the
internet at home, against 70% at King John.

The students also described the sharply
differing problems the two schools face.
Lario explained that her school had
overcrowded classrooms — but high
motivation to learn — and huge local social
problems: 70% unemployment, a lack of
parental support, many ‘latchkey kids’

and high rates of teenage pregnancy and
HIV/AIDS. Abdul and James were able to
focus on issues that were sometimes more
deeply educational, such as teaching styles,
grouping by ability, and problems in testing
and assessment — and sometimes more
trivial, such as uncomfortable uniforms.

The three students shared a remarkably
similar view of the way forward for
education: they thought all schools and
learners should work in partnership to
create unity with diversity and individuality:
‘we are stronger together.” Abdul stated
that students in first-year secondary school
should be encouraged to use the internet
to contact their peers in other countries
(videoconferencing and a joint maths lesson
for the two schools are planned in year 8).

While the presentation was polished

and assured, it was the responses to
headteachers’ questions that impressed the
audience most. In reply to a question about
whether student voice helped independent
learning, Abdul politely but firmly stated

that he thought they were not the same,

but that having a voice gives students more
responsibility. In reply to another question,
James said what had struck him most in the
partnership between the two schools was
the ‘shocking unfairness’ of the disparity in
their resources. Lario said the main thing
she had learned from this experience was:
‘if you voice your opinion and are sincere,
people will listen.’

Jeff Dawkins, head of Windsor Boys’
School, commented afterwards to Lario’s
headteacher: ‘I want the youngsters in
my school to realise it’s a privilege to learn
in the same way that young student of
yours does.’

See ‘Partnerships must be equal’ (page 7)

Trust’s initiatives

on student voice

Student voice, one of the nine gateways
to personalising learning, is helping to
change learning cultures and to end

the traditional adversarial relationship
between staff and students in schools.

A number of Specialist Schools Trust
initiatives are furthering student voice:
e Student steering groups, mirroring
the headteachers’ steering groups
which are instrumental in developing
Trust programmes
* Regional student conferences,
in which students will explain
how personalising learning can
be achieved
¢ Student voice conference in 2006
e Student-only online conference
e A ‘design a school’ competition
¢ The student network, which will
be a vehicle for global citizenship.
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A lively seminar at the conference in Amsterdam revealed the traits of successful
partnerships between schools in very different contexts — in this case, England
and poorer areas of South Africa.

Partnerships must be equal
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e Address issues of the ‘disadvantaged and
underprepared’ in developing countries

¢ Work towards a sustained partnership

¢ Create a culture of humanitarianism
in the school community

® Peace education.

Margaret Wilson, head of Atlantis partner
school King John School, Essex, added:
‘the fundamental value system is there.

We haven’t got the fundamentals. Our kids
(in England) know the cost of everything

but the value of nothing. If we can get the
students from the two schools talking about
why they value education, they will accept
the message from each other, in a way

that they won't from their teachers.’

‘Non-uniform days and sending some
money across - that isn’t what it’s about,’
said Alan Mills, national coordinator of
the Trust’s affiliation network, introducing
the partnerships seminar. ‘It’s about
developing a relationship between two
school communities. Partnership must
be based on mutual respect and mutual
support, between heads and staff, and
now pupils as well... we can learn from
people who are successful despite

a lack of resources.’

To achieve what you want, he pointed out,
you must help other people to achieve what
they want.

Alan Mills concluded the seminar by
inviting any affiliated schools wishing

to establish partnerships with schools in
the Western Cape and Pretoria to contact
him initially. Among the many opportunities
available are teacher visits under the
Teachers International Professional
Development programme run by

the Trust.

The basis for partnerships, said Charles
Marthinussen, must be ubuntu (the art of
being human). This he translates into unity
in diversity, and recognising the oneness of
humanity. He said iNet’s mission required
education leaders in different countries to:
e Commit to create international networks
e Commit to humanitarian values
e Get to know the socio-economic context
in the other country
e Set realistic achievement criteria

‘It is not a welfare issue,” agreed

Charles Marthinussen, principal of
Atlantis Secondary School in South
Africa. Acknowledging the huge disparity
in resources and social background of
his school and partner schools in England
— and the material and other benefits

that had flowed to Atlantis — he added:

‘Atlantis adds value too.’ Contact: alanm@specialistschools.org.uk

Getting full value from online conferences

Online conference manager
Debra Brydon gave delegates some
suggestions on how to maximise
the value they get from iNet’s series
of week-long online conferences:
¢ Be an independent and proactive learner
¢ Be active and interactive
¢ Use your best time management skills
¢ Participate every day
e Stay alert for emailed updates

on conference progress

e Share the professional learning
experience with others

® Respect and acknowledge the
contribution of others

¢ Take a risk

e Build your professional network.

Series 2 iNet online conferences
e Curriculum: 19-26 September 2005
¢ Advice and guidance:

5-12 December 2005

e Workforce development:
24 Apri-1May 2006

¢ Mentoring and coaching:
19-26 June 2006

Further details on the iNet website:
www.sst-inet.net

Register online at:
www.cybertext.net.au/inetreg05_06.htm
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Millais School, a language college in Sussex, England, encourages staff
at all levels to go abroad for training.

This international

networking has

many layers

Lately, teachers from Millais School
have visited many countries, including
Barcelona (as part of the Science Across
Europe programme), Tokyo (for maths),
Russia (science/ICT), Italy, Spain and
China. Yet, headteacher Leon Nettley
told a workshop at the iNet conference,
‘we realised these experiences could
have a far greater impact on the school
community if they were not seen in
isolation but were co-ordinated and
designed with sustainability in mind.’

So the school held an international
partnership conference, with 24
delegates from 11 countries across

three continents, ‘to share the best of

our work, our successes and ideas and
to provide each other with the opportunity
to experience and learn from new
initiatives in schools across the world.’

This led to an international alliance

of schools, to exchange good practice
between staff and schools committed to

an international dimension in the curriculum.

Millais’ international work is constantly
being evaluated and modified. It is

now re-focussing student links to make
them more curriculum based; building
on local links to ensure sustainability;
and encouraging wider participation
across local communities.

Staff professional development
appointments are linked to international
projects, and some are taking part in
extended teacher exchange programmes
with Australia and New Zealand. Leon
Nettley targets staff to accompany
students on overseas visits — Poland,
Portugal, Italy, Hungary: ‘Sometimes

| select people who need enrichment

and a change of direction,’ he said.
These may not be the first teachers
to volunteer for such visits.

Millais has introduced international
teacher training, taking students from
universities in America, Germany and
France as well as the UK. They undertake
action research and, among other

things, conduct assemblies about

their own countries.

Millais’ aim is to be an online community
sharing ideas, resources, research and
curriculum materials. It plans to hold an
international conference every six months
in different countries based on international
themes, supported by continuing

online student activities.

This is not a project with a beginning,

a middle and an end, said Leon Nettley.

He reckons building trust and understanding
between partner schools is a process

taking 46 years. His final words to

fellow heads were: ‘Stay committed!’
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An exponential increase in resources is heeded to ensure equity for schools
with high proportions of students from deprived backgrounds.

Research proves
e

resources are

‘If you haven’t got enough resources,
you’re up against it’, Australian
educational consultant and former
headteacher Jim Spinks told a
workshop at the conference.

This is a truism to every headteacher;

but it's not always accepted by education
authorities. So it was reassuring to see

the results of extensive research showing
that schools that take many students from
deprived backgrounds need ‘exponentially’
greater resources to enable them

to succeed.

Spinks and his colleagues have conducted
research in a number of Australian states
and in New Zealand. They examined
schools that gave high added value and
looked closely at their funding and other
resources. Some less well-resourced
schools appeared to buck the trend

by doing well with high proportions of
‘low socioeconomic status’ students.
But when all resources and the students’
backgrounds were examined closely,
regular patterns appeared.

State schools that appeared to do well
without generous government funding often
complemented this with high proportions
of locally raised funds — to the point where
some achieved similar funding per pupil to
private schools.

And some schools performed well with high
proportions of immigrant children. But on
examination those children turned out to be
predominantly Chinese or Vietnamese, from
cultures strongly supportive of education.
‘Children from Singapore, Hong Kong and
Shanghai arrived in Australia with better

English than our own kids, and performed
better,” said Jim Spinks. ‘Their schools were
receiving thousands of dollars extra funding
which they did not need.’

Conversely, if the foreign pupils came
from Somalia or the Sudan, for instance,
their schools needed greatly increased
funding because ‘many of them had
never been to school, let alone

learned English.’

From their research the team constructed
a model (see diagram), showing that
schools with socioeconomically deprived
intakes needed ‘extra, extra resources,’
as Mr Spinks put it.

Schools with high proportions of deprived students need ‘extra, extra resources’

$ per student

I
0% 25%

I I 1
50% 75% 100%

Proportion of students from socioeconomically deprived backgrounds
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Danish educationist Liselotte Lyngsg produced some alarming statistics,
calculated to eliminate any complacency among Western colleagues.

Statistics hold
dire warnings for
VWestern equcation

‘Figure it out,’ said Liselotte Lyngse:
‘each year in China, 2.3 million people
take higher education at one of the
country’s 600 universities; in 2007, more
Indians will speak fluent English than
there are Americans in the US; while the
UK educates 2,500 computer scientists
every year, India educates 250,000...

‘From 1998 to 2003, India’s [T-related exports
increased fivefold to $US10 billion. The
minimum wage in Britain is £5/hr. In China,
it is £1/hr. The UK lost nearly 1 million jobs
in manufacturing between 1997 and 2005;
and 29% of the UK workforce have either

a low level of qualifications or none at all.’

The scale of the challenge facing Western
education was clear: ‘Globalisation is
challenging our routines, study and work
habits. In terms of numbers, education,
workload, salaries and motivation it will
get increasingly difficult to compete with
China and India.’

But the Danish member of the Global
Future Forum had an unusual approach
to meeting that challenge: though much
of the problem is to do with technology,
she felt the answer was to do with
‘meaning’. Success in the world economy
is about marketing meaningful solutions,
not technological products (even though
the solution may also be a technological
product), she believed.

Teachers and students need more time

to explore, she said: ‘the scarce resources
are not information, products, channels,
satisfaction, stories and opportunities.
They are attention, originality, trust, care,
meaning — and time.’

Follow-up: events
and publications

Educationists who missed this iNet
conference but wish to be actively
involved in developing their schools’
internationalism have a number of
opportunities through new publications
and events.

Sustainable leadership

Professor Andy Hargreaves is presenting
five workshops on sustainable leadership:
e Friday 30 September: Harrogate

e Monday 3 October: Manchester

e Thursday 6 October: Bristol

e Monday 10 October: Cambridge

e Tuesday 11 October: London

iNet pamphlets

The new enterprise logic of schools,
by professor Brian Caldwell; and
Personalising learning — 3: learning
to learn and the new technologies,
by professor David Hargeaves,

are available from iNet.

Crossing boundaries and breaking
barriers, by professor Alma Harris,
will be published shortly.

Contact

Grace Hardy
graceh@specialistschools.org.uk
www.sst-inet.net
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‘We are not developing a
blueprint, we’re embarking
on an exciting journey

of discovery.’

Sue Williamson

‘It’s a privilege to listen to people whose
thinking stimulates you like this. It shapes
the way we do things in school. I’ve already
phoned my deputy to introduce some ideas

from this conference at the school’s senior
management team meeting tonight.’

Chris Rolph, Monks’ Dyke Technology College

‘The people behind iNet
are making it possible

to improve education
around the world.’
Dick de Wolff, Amsterdam University

Speakers and delegates
evaluate INet’s second
iINnternational conference

‘It seems to me iNet has a ‘The other aspirant heads
- a0 . and | have been lurking
role in deflnlng not just what around like Hoovers in the
. = last two days... My appetite
educatlo_n ShOUId be dO!ng ) for hc_aadship ha§ increased
but how it should be doing it considerably this week.”

Sarah Calvert, aspirant headteacher

— creative thinking and sharing.’
Professor David Hargreaves

“There’s always great
content and good
networking at Trust

‘It’s important we’re aware of what
technology is available and what it
can do to push education forward
in our schools. The exposure to the

conferences.’

Peter Rubery,
Fallibroome High School

iNet network and tapping into its
knowledge base at this conference
has been fantastic.’

Richard Austen, developing leader






